SCHOOL IMPROVEMENT PLANNING GUIDELINES
PUPIL EQUITY FUNDING (UPDATED 18-05-17)
INTRODUCTION
Nationally, £120 million has been provided in a Pupil Equity Fund (PEF), to help raise
attainment with a focus on supporting those children and young people who face barriers to
their learning due to the impact of poverty.
The purpose of PEF is clear - to close the poverty related attainment gap, by improving the
educational outcomes of children affected by poverty
The PEF has been allocated based on the numbers of children and young people from P1 to
S3 receiving free school meals. The funding is expected to be available each year for the
lifetime of the current parliament. The sums each year are likely to change, as the number
of children receiving free school meals may change, as may the funding formula.
NATIONAL GUIDANCE (Summary)


Headteachers must have access to the full amount of the allocated funding.



The Pupil Equity Funding must enable schools to deliver activities, interventions or
resources which are clearly additional to those which were already planned.



Headteachers should work in partnership with each other, and their local authority,
to agree the use of the funding. Schools must take account of the statutory
responsibilities of the authority to deliver educational improvement, secure best
value, and the authority’s role as employer. Local Guidance will set out more detail
on how this will operate.



The operation of the Pupil Equity Funding should articulate as closely to existing
planning and reporting procedures as possible – e.g. through School Improvement
Planning and Standards and Qualities reports.



Parents and carers, children and young people and other key stakeholders should be
involved in the planning process.



Funding must provide targeted support for children and young people affected by
poverty to achieve their full potential. Although the Pupil Equity Funding is allocated
on the basis of free school meal eligibility, Headteachers can use their professional
judgement to bring additional children in to the targeted interventions.



Headteachers must base their use of the funding on a clear contextual analysis which
identifies the poverty related attainment gap in their schools and plans must be
grounded in evidence of what is known to be effective at raising attainment for
children affected by poverty.



Schools must have plans in place at the outset to evaluate the impact of the funding.

The national guidance is available at national guidance
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KEY PRINCIPLES


PEF planning should to be tied in with normal SIP planning processes – this starts
with self-evaluation and effective use of data.



Schools should be able to identify all children in their school affected by poverty and
who are underperforming



Schools should plan monitoring and self-evaluation procedures throughout the year
as per their detailed action plans.



Schools monitoring and tracking procedures need to be sufficiently robust to ensure
that it is possible to identify pupils who are underperforming.



Schools should identify baseline measures specific to the project in relation to
Numeracy, Literacy and Health & Wellbeing for those children affected by poverty.
E.g. – Incas/ CfE data; Attendance; school surveys…



All school and cluster/ASG plans should align with the local authority planning and
reporting procedures with measurement based within an individual school context.

IMPROVEMENT PLANNING
The use of the PEF is fully integrated into improvement planning.
With the support of colleagues and partners, schools should identify the issue to be
addressed, and the target group (or groups) of pupils most in need of additional support,
based on an analysis of local evidence and data. A template that could be used in discussion
with parents, is attached at Appendix 6.
Schools should ensure that they focus on a small number of priorities to meet local and
national priorities, and these will be consistent within the School Improvement Plan. This is
likely to focus on literacy, numeracy or health and wellbeing.
Funding should be utilised in a way which best meet pupils’ needs, based on an analysis of
their local needs, and the current evidence base. Whilst a particular focus may overlap with
other areas, there should be a clear rationale for why an approach has been arisen, with
clear methodology to measure impact in this area. The use of funding should complement
how devolved school budget is being utilised.
Impact should be considered in terms of the desired outcomes for pupils and how progress
towards these will be measured over time. Plans should always include consideration of
how performance data will be collected and reported.
It is recommended that schools work in partnership to share good practice and build
capacity. Other partnerships should also be considered, such as with other Council services
and local third sector partners to support effective interventions, family learning or health
and wellbeing.
Accordingly, funding will be approved on the basis of robust action plans being submitted
that meets the criteria below.
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EFFECTIVE USE OF DATA
Have a clear focus on the raising
of attainment of children from
socio economic disadvantage

• Reference to data in the local
context
• Analysis of what this reveals in
terms of the attainment gap
• Identification of target
populations
• Rationale behind proposals

PROPOSED INTERVENTIONS

IMPACT MEASUREMENT

ACCOUNTABILTY AND
REPORTING

• Proposals for measuring impact
• Data, new and existing, which
will be required
• Plans for how data will be
collected and reported

• Proposals for how the work will
be managed locally with clear
timescales and actions.
• Plans for local governance and
reporting

Focused on targeted improvements
in literacy, numeracy and/or heath &
wellbeing

• Seek to develop evidence
based approaches to address
identified issues
• Aim and expected impact of
proposals
• Initial assessment of funding
requirement

TIMELINE
When developing proposals, schools should consider the feasibility of their plans and take
into account the time taken to implement some interventions, such as staff recruitment
timescales.
All plans submitted by schools/clusters should be subject to consultation with other key
stakeholders prior to approval by the local authority.
Improvement plans should be agreed with the Quality Improvement Officer by 16th June
2017.
The QIO will then copy the financial plan to the Area Care & Learning Manager, to pursue
3rd sector partnerships, or to confirm the feasibility of necessary support arrangements for
Council staff

ACCOUNTABILITY AND REPORTING
It is important to note that Head Teachers will be accountable to their local authority for the
use of PEF within their school. On-going self-evaluation and engagement with their QIO will
support measurement and the review process.
Schools who are on the Scottish Attainment Challenge schools programme will access the
full PEF for their school. They will only receive SAC funding on top of this if they prepare a
separate improvement plan which provides confidence that maximum benefit can be
achieved from funding beyond that provided through the PEF. These plans will be assessed
by the Scottish Government in the same way that the schools programme plans were
assessed in previous years.

SUPPORTING SCHOOLS IN USE OF THE FUNDING
A multi-agency strategic group will be chaired by the Director, to prepare and oversee local
guidance to fulfil the remit of the Pupil Equity Fund, and to support Headteachers, schools
and pupils to achieve maximum benefit from the fund. This group will include
representatives of Primary and Secondary Headteachers, and the staff side.
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The Strategic Group will:
•

Help to ‘keep it simple’ for Headteachers - providing advice and support to Areas,
ASGs and Schools, regarding posts, partnerships, HR processes, procurement,
improvement planning and outcome measurement.

•

Provide advice and support to Headteachers regarding evidence based interventions.

•

Bring internal and external partners together, to help achieve effective partnerships.

•

Assist Area groups to support ASG, school and partnership planning.

•

Ensure links with Education Scotland, Northern Alliance partners and other
authorities.

Each Area will host an operational group, bringing local partners together, to provide a local
support structure for schools and to engage with partners, act as a ‘clearing house’ to
accelerate the deployment of the PEF in line with School Improvement Plans. All ASGs and
the staff side will be represented on this group.

National Support (links)
1.
National Improvement Hub – Strategies for Intervention
The framework will be continuously updated and developed to support the funding. It is
based on a range of interventions and approaches that are currently being used in schools
across Scotland. This overview offers guidance around how this fits with existing school
improvement planning processes and national research developments and plans. This
includes
the
model
of
‘interventions
for
equity’
at
Appendix
7
(https://education.gov.scot/improvement/Pages/Interventions-for-Equity.aspx).
2.
Education Endowment Foundation
The EEF aims to close the attainment gap by funding, summarising and disseminating
evidence to help build an education system based on the best research. Includes
independent, rigorous evaluations to understanding of how to improve teaching and
learning.
3.
Scottish specific Learning and Teaching Toolkit
This is being undertaken with the support of the Education Endowment Foundation. It
provides an accessible summary of global educational research on the impact of
interventions for 5 - 16 year olds. This is a Scottish specific toolkit forming part of the
support to education practitioners and is designed to inform intervention and investment
decision making to tackle inequity and to close the poverty-related attainment gap.

HIGHLAND SUPPORT
The following guidance provides outline support with links to more detailed information.
The purpose of this is to provide schools with an overview of intervention approaches with
Highland specific links and contact details. We will be supplementing these guidelines with
an equity and excellence tile on Glow, with interactive links which will be used to share
effective practice.
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Highland School Improvement plan and report template



HGIOS 4 toolkit activity starters



Effective Use of Data Guidance (new – provided separately)



Highland Numeracy Strategy (Appendix 3)



Literacy Intervention strategies including Emerging Literacy (new - Appendix 4)



Health & Wellbeing - contacts and support links (new - Appendix 5)



Offer of a central resource to support PEF agenda within literacy, numeracy, HWB
and/or use of data. A survey will be carried out with options for schools to ‘buy in’ to
an extra, central resource in these areas to work directly with the schools involved.
Costs will be dependent on number of schools/ FSM ratio etc.

DEPLOYMENT OF FUNDING
Funding will be available from August 2017, for the academic year.
The use of the Pupil Equity Fund must support improvement planning, and fulfil the terms of
the national and local guidance to close the poverty related attainment gap by improving
the educational outcomes of children affected by poverty.
The Improvement Plan requires to be supported by an accompanying financial plan. The
template for this is included at Appendix 1, along with an exemplar.
Headteachers are also encouraged to maximise use of the funding by collaborating across
clusters, ASGs and other appropriate school groupings. Where possible, the funding should
be deployed in ways that build local capacity and provide a sustainable legacy, in the school,
local services and community.
All expenditure must comply with Highland Council Financial Regulations including regarding
procurement. Any staff employed must be on national and/or Highland Council terms and
conditions and expenditure is compliant with procurement regulations. The funding cannot
be used for capital expenditure.
A sharepoint site will be established, showing current PEF spending by all schools, enabling
month-by-month monitoring
Options for deployment of the PEF are likely to include:


Purchasing equipment and materials

Headteachers may wish to purchase resources, equipment and material to help boost
attainment for the target group.
Due
regard
should
be
paid
to
the
Council’s
Financial
Regulations
(https://www.highland.gov.uk/staffsite/downloads/file/3300/financial_regulations). Advice
can be sought at the Area PEF Group.
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Employing existing school staff for additional hours

This should be negotiated locally with the relevant staff member and Headteacher, including
detail relating to the number of hours, additional duties, management arrangements and
duration.
Additional hours should be agreed for a defined fixed term, for a period not longer than the
availability of the funding.
All additional hours should be fully funded, including on costs and necessary management
and administrative arrangements (see Appendix 2)
All changes will need to be notified to Workforce Planning by way of a change form that
allows the payroll coding and an additional contract to be issued.
It is not likely that an honorarium or similar payment can be paid to existing staff for taking
on additional responsibilities, and any consideration of this should be referred to the Area
Care & Learning Manager for approval.


Employing additional staff

This is likely to be a longer process initially, as existing Highland Council HR procedures need
to be followed. It will be more straightforward if the additional posts created are existing
posts, which have previously been evaluated and are therefore graded – and this is strongly
encouraged.
A new promoted post funded through PEF, would need to be job sized by Workforce
Planning and the Staff Side in the normal way. This is required as part of teachers national
conditions of service, and is the only way to establish a salary for a promoted post.
Headteachers should bear in mind that credit for any responsibilities (either staffing,
curricular or whole school such as Numeracy, Literacy or Wellbeing) may already form part
of an existing Principal Teacher or DHT remit, and allocating them to a new post could have
an impact on the substantive post holder’s job sizing, should the new post remain in place
for over 2 years. (It is also important to remember that any employee who holds an Acting
or Temporary post for over 23 months will have salary conservation rights at the end of this
period).
Other posts with new job descriptions will require job evaluation prior to being established.
This will inevitably build delays into the process, careful thought needs to be given to what
the requirement of posts are and if this can be accommodated within a current job
description. Accordingly, the Area and Strategic meetings should be used to accelerate
these processes, assuming the minimal number of such posts.
All additional posts should be fully funded (see Appendix 2). Also, schools will need to use
PEF funding if staff are not able to attend work due to sickness or maternity leave, and for
any subsequent backfill arrangements
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Consideration can be given, where appropriate (such as for teaching posts) to permanent
appointments. Candidates for permanent appointments should be clear that this may
involve redeployment at the end of period of funding. However, candidates for fixed term
appointments can also be assured that the Council is likely to look favourably at future
employment options.
Where posts are likely to be managed outside of schools, including all health or social care
roles, these arrangements should be agreed at the Area meetings.
The current ATR will be amended to enable Head Teachers to identify any new additional
post as being PEF funded. This will enable the post to be prioritised and tracked as well as
ensuring the correct coding of costs.


Employing non- school staff for additional hours

It may be possible to employ non-school Highland Council staff for additional hours. This
can be negotiated through the Area group.
All such arrangements should be agreed with the relevant staff member and their line
manager via the Area Care & Learning Manager, including detail relating to the number of
hours, additional duties, management arrangements and duration.
Additional hours should be agreed for a defined fixed term, for a period not longer than the
availability of the funding.
All additional hours should be fully funded (see Appendix 2).
Any changes will need to be notified to Workforce Planning by the workers’ line manager,
by way of a change form that allows the payroll coding and an additional contract to be
issued.


Purchasing additional services

The most straightforward means to deploy additional staffing, is likely to be through the
purchasing of additional services from external partners. Due regard should be paid to the
Council’s Financial Regulations, and this guidance takes account of the agreed procurement
process with partner agencies.
The Area Group will provide a clearing house for such requests, as it will include
representatives of HLH and the Highland Third Sector Interface, who will provide brokerage
to engage with local providers who can fulfil the requested service.
Headteachers will require to detail the service requested, which should be agreed in an
exchange of correspondence with the organisation, Headteacher and Area Care & Learning
Manager, including detail relating to the funding (which should cover the full costs) and
duration of the service.

DELIVERY OPTIONS
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Additional school based staffing might involve:
- Administrative Assistant: organising and co-ordinating administrative tasks
- Clerical Assistant: basic clerical duties
- PSA: additional, planned support in class to identified children and groups
- Teacher
Also, additional staffing from outwith the school might involve the following.
- Children’s Services Worker: additional, planned support within and outwith school to
identified children, families and groups
- Educational Psychologist: assess learning needs, and develop and lead programmes
to address needs
- Educational Psychology Assistant: assistance with assessment and programme to
address learning needs
- Occupational Therapist: supporting literacy work, particularly with motor control.
- Primary Mental Health Worker: direct support and collaboration to address mental
health needs.
- School Nurse: support and advice for children and young people in making healthy
lifestyle choices
- Social Worker: management of risk, co-ordination of high level plans and intensive
support within and outwith school to identified children, families and groups
- Speech & Language Therapist: assessment, advice and support for children regarding
language and communication
- Speech & Language Therapy Assistant: assistance for children regarding language
and communication
- Support Worker: basic and directed additional support duties
Other Council support can also be provided, such as:
- Breakfast clubs and dedicated food initiatives (contact: Sue Nield)
- Music tuition (contact: Norman Bolton)
- Nutrition advice (contact: Dave Rex or Kayrin Murray)
- Physiotherapy (contact: Kayrin Murray)
The Highland Third Sector Interface is establishing a register of local providers that will be
available to Head Teachers, to provide commissioned services. Only those third sector and
HLH services registered on the database will be eligible to receive a commission, which
should be organised and agreed via the Area operational meetings. In each case, there will
require to be correspondence agreed with the organisation, Headteacher and Area Care &
Learning Manager, including the funding, and details and duration of the service.
The data-base will include services such as:
- Achievement awards
- Classroom support
- Counselling
- Employability
- Family Learning
- Intensive Support
- Mentoring
- Music tuition and participation
- Outdoor activities
8
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-

Play leadership
Sports activities
Youth Work

Financial Monitoring
The Improvement Plan requires to be supported by an accompanying financial plan. The
template for this is included at Appendix 1, along with an exemplar.
Once the Improvement Plan is not endorsed by the authority, this will enable PEF funding to
be transferred to the school budget.
All PEF expenditure will be coded as such. While the financial plan should be the best
estimate of expenditure, including the staff costs set out in Appendix 2, it is only actual the
costs that will be incurred against the PEF budget. Headteachers and Area Care & Learning
Managers should therefore monitor the actual expenditure through the year, and agree and
make any adjustments to the plan, as necessary.
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Appendix 1 - Planned Expenditure (to accompany Improvement Plan)
£
Area/ASG/Cluster/
School
Brief description
of Project
Project Lead
Ref in
Improvement Plan

HGIOS4 QIs
Proposed
Interventions

Impact
measurement and
baseline measures

Additional Hrs
(School/Ext) –
linked to existing
posts
Additional posts
(School/Ext)

Partner Services

Resources/
Equipment/
Materials

Total (annual)

£
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Planned Expenditure - Exemplar

Area/ASG/Cluster/
School
Brief description
of Project

Project Lead
Ref in
Improvement Plan

HGIOS4 QI
Proposed
Interventions

Impact
measurement and
baseline measures

Additional Hrs
(School/Ext) –
linked to existing
posts

X Primary School

Literacy – Use of structured paired reading programme targeted to pupils
who have been identified as struggling readers; and work on engaging
families in encouraging the same group of children to read at home.
DHT
Follow up to data and evidence that children from SIMD1&2 and/or with
challenges at home not at expected levels of literacy
3.2
PSAs to undertake paired reading at appropriate times tbc, and to engage
with parents at start and end of school day
Action for Children
Current baseline: % achieving expected levels in reading and writing in P1,
P3 and P7; observations regarding little current involvement in reading in
class.
Short term impact - participation in paired reading; evidence of increased
involvement in reading in class; reports of reading at home; no’s of parents
engaged
At end of year: achievement of expected levels

PSAs – 15 hrs/week at £15 for 39 weeks

8,775

Additional posts
(School/Ext)
Partner Services
Resources/
Equipment/
Materials

Reading materials
Refreshments etc. with parents at £10/week
Home/School Diaries

Total (annual)

385
390
50

£9,600
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Appendix 2

Post
Administrative Assistant 1
Administrative Assistant 2

Total Inc
Grade
On Costs1
25,866
HC04
29,839
HC05

Hourly Rate
15
17

Clerical Assistant 1

HC02

20,269

12

Clerical Assistant 2

HC03

22,509

13

Clerical Assistant 2 (Schools)

HC03

22,509

13

Children's Services Worker 1

HC05

Early Years Practitioner 1

HC04

31,260
25,866

18
15

Early Years Practitioner 2

HC05

29,839

17

Early Years Practitioner 3

HC06

34,197

20

Pupil Support Assistant 1

HC04

25,866

15

Pupil Support Assistant 2

HC05

29,839

17

Pupil Support Assistant 3

HC06

34,197

20

Social Worker

HC09

51,721

30

Support Worker

HC03

23,581

14

Primary Mental Health Worker

NHS6

49,639

27

School Nursing Services Band 4

NHS4

31,202

17

School Nursing Services Band 5

NHS5

39,871

21

School Nursing Services Band 6

NHS6

49,925

28

School Nursing Services Band 7
Speech & Language / Occupational Therapist
Bands 3-7

NHS7

58,518
27,83358,518
48,509

32

Teacher

NHS3 – NHS7
Main Grade

Teacher*

Probationary
Educational
Psychologist
HC07

Educational Psychologist
Educational Psychology Assistant

33,584

15 - 32
28
2

19

73,056

42

41,195

25

1

On Costs include the employer’ contribution for superannuation, national insurance and the
necessary allowance for holiday pay, plus an element for management/supervision, transport, ICT
and associated costs. For school based staff this is estimated at 5%, and would be retained by the
school. For non-school based staff, it is estimated at 10%, and would be passed to the employing
service.
Note that the hourly rate assumes that staff will be employed in school for term time (39 weeks) or
less, and takes account of the additional holiday weeks that they need to be paid for. If it is more than
39 weeks employment, advice should be sought from Workforce Planning.
2

The full costs of a probationary teacher require to be met, albeit they are only available in school for
4 days/week, and this option would need to be discussed and agreed with Workforce Planning.
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Appendix 3

The Highland Numeracy Strategy
1. Aims
The Highland Numeracy Strategy aims to ensure that all young people develop the numeracy skills
they need to achieve success in life, learning and work.
Desired outcomes:
 Improved attainment and confidence in numeracy and mathematics across all stages
 Shared understanding amongst staff of how children and young people progress in numeracy
and of effective learning and teaching strategies in numeracy
2. Authority Actions
 Support and raise awareness of the national direction and resources available through
Education Scotland and the National Improvement Hub website.


Support practitioners in planning and integrating learning, teaching and assessment using the
work of Numeracy Development Officer Kirsten Mackay kirsten.mackay@highland.gov.uk, The
Highland Numeracy Blog and The Highland Numeracy Progression.



Deliver CPD to support:
o shared understanding of progression across the BGE up to the end of S3
o effective use of diagnostic assessments to plan next steps in learning
o teachers to plan rich and meaningful numeracy learning experiences

All CPD can be found via the CPD calendar. For more information contact Kirsten Mackay.
3. The Highland Numeracy Progression (HNP)
The HNP is designed to be used as a guide, reference and key resource.
It is linked to the appropriate Es & Os and Significant Aspects of Learning.
Other published resources can be used alongside HNP as individual schools feel appropriate.
Diagnostic Assessments are available to support the use of HNP.
HNP is organised to reflect conceptual stages of development which can be identified through diagnostic
assessments. This approach makes a distinction between Knowledge and Strategy.
Assessments for each Strategy area:
 Addition/Subtraction
 Multiplication/Division
 Fractions

Assessments for each Knowledge area:
 Forward Number Word Sequence
 Backward Number Word Sequence
 Numeral Identification
 Grouping and Place Value
 Basic Facts

Guidance and the relevant support materials can be found on the Diagnostic Assessments page of The
Highland Numeracy Blog
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4. Recommended Approaches – based on up to date research evidence
Understanding
Progression
More of:
• Exploring, experiencing, discussing and
questioning to develop mental agility
• Use of concrete materials and visual
resources
• Meaningful contexts
• Sharing different strategies
• Words and pictures, then symbols
• Making and representing numbers in lots of
different ways
• Exploring patterns and relationships
• Moving on from where children ARE rather
than age and stage expectations
• Ensuring conceptual understanding
• Involving leaners in discussing their learning
and next steps
• Involving parents

Move away from:
• Telling and explaining without exploration
and experience
• Beginning with reading/writing the symbols
• Lots of written examples without context
• Rote learning
• Focus on rules and processes without
understanding
• Only using one approach

5. Evaluation and Improvement
We evaluate the effectiveness of this strategy and amend it in line with a range of feedback and analysis
of data.
The Highland Numeracy Improvement Plan is drawn up in line with national and authority priorities as
well as responding to the results of feedback and data analysis.
The Numeracy Steering group is made up of key practitioners, most of whom are involved in delivering
Numeracy CPD. This group is designed to meet twice annually to review CPD feedback and help inform
next steps for the Numeracy Improvement Plan.
The Numeracy Development officer also represents the authority on the National Numeracy Hub.
This is a national initiative set up with the aim of improving attainment and sharing best practice in
Numeracy across Scotland. The authority submits regular reports to Education Scotland to demonstrate
the progress and impact of Highland’s numeracy plans.

Please direct any questions or feedback to:
Lesley Taylor, QIO with responsibility for Numeracy, lesley.taylor@highland.gov.uk or
Kirsten Mackay, kirsten.mackay@highland.gov.uk
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Appendix 4

The Highland Literacy Strategy
- Taking a developmental approach to literacy, language and communication
(March 2017)
1. Aim:
In line with the National Improvement Plan priority of:
o Improvement in attainment, particularly in literacy and numeracy
Highland aims to ensure that all children and young people make the appropriate
progress in Literacy supported by developmentally appropriate teaching and learning.
Desired Outcomes:
 improved attainment in Literacy and English
 children experience a developmentally appropriate Literacy and English curriculum
from the beginning to ensure foundational reading and writing skills are secure
 partnership working between education practitioners, educational psychologists and
allied health professionals (AHPs) to inform a Literacy and English curriculum which
is developmentally appropriate for children and young people
 partnership working with the local authorities across the Northern Alliance to develop
teacher subject knowledge to support learners through creating a practitioner
learning environment in which strategies can be reflected upon, successes can be
celebrated and problems can be shared and solved across classrooms and schools
 partnership working between Highland Council and High Life Highland through the
Library Service and Adult Learning to deliver cohesive approaches to literacy,
language and communication across Highland communities.
2. Authority Actions:

 Supporting practitioners in taking a developmental approach to Emerging
Literacy through integrated partnerships between education, children’s health and
children’s social care professionals and partnerships with High Life Highland and the
Northern Alliance.

 Supporting practitioners in planning learning, teaching and assessment
through The Highland Literacy Progression – Steps to Success, the Highland
Literacy Blog and Highland’s continuous approach to Profiling and Reporting.

 Supporting Career Long Professional Learning (CLPL) through:
o
o
o


CLPL opportunities which include the expert knowledge and skills of AHPs,
educational psychologists and librarians
CLPL opportunities which build networks of practitioners to plan and reflect
upon their learning, teaching and assessment
CLPL opportunities which can be accessed anytime/anywhere through the
Highland Literacy Toolkit and the Highland Literacy Blog.

Pathways to support learners who have persistent reading difficulties.
Jenny.Wilson@highland.gov.uk

 Raising attainment in Literacy. A structured approach to teaching reading
comprehension. Louise.Kinnear@highland.gov.uk
3. The Highland Literacy Progression – Steps to Success
The aims of the The Highland Literacy Progression – Steps to Success are to:
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enhance planning and assessment, using skills, knowledge and understanding to
scaffold learning intentions and success criteria within lessons
provide staff with a framework to promote progression in learning and teaching
enable Sharing Standards within schools and across ASGs, supporting Teacher
Judgement.

4. A developmental approach to Emerging Literacy across the Early Level
A key driver in improving attainment in Literacy and English in Highland is to ensure that
children experience a developmentally appropriate Literacy and English curriculum from the
beginning through prioritising secure foundational reading and writing skills. The ongoing
support through Emerging Literacy is detailed within the Emerging Literacy Improvement
Plan.
Emerging Literacy – Cycle of Learning
Practitioners are supported to engage with the ‘Emerging Literacy – Cycle of Learning’ below
to support effective literacy instruction.
Assess the skills
of learners across
the four key skill
areas using the
continua and
assessment
materials.
Direct instruction
addressing the
gaps; this will be
guided by the Class
Teacher and should
consider support
from families.

Emerging Literacy

Analyse the data
to identify the
gaps of individual
learners and the
patterns of gaps
within the class.

The Cycle of Learning
Plan
developmentally
appropriate
learning
experiences using
the support
resources available
online.

Organise learners as
appropriate to the
gaps which have
been identified, e.g.
as an individual, in a
small group or as a
whole class.

5. The Highland Literacy Toolkit
The Highland Literacy Toolkit is a suite of Career Long Professional Learning (CLPL)
resources that can be used by individuals, groups of practitioners or whole staff groups.
Each PowerPoint includes facilitator's notes to support delivery, resources to use during
collegiate sessions and follow-up links. Each PowerPoint is linked to the Quality Indicators
within How Good Is Our School 4 (HGIOS4). This resource has been created to support
professional learning across school years.
Please direct any questions or feedback to:
May Beaton, QIO with responsibility for Literacy, may.beaton@highland.gov.uk or
James Cook, Lead Officer for Emerging Literacy: Northern Alliance,
james.cook@highland.gov.uk
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Appendix 5

Health and Wellbeing
Supports for schools with Pupil Equity Funding
Training
Some training is currently provided by specialist services and schools could consider
whether this could support their school improvement plans eg:
Psychological Service (contact your liaison psychologist or Louise McClatchey)
Resilient Kids
Nurture Training
Solution Focused Approaches
Coaching
Persistent Difficulties with Reading
Parental Support with Reading
Persistent Difficulties with Numeracy
Ways to Wellbeing (for Staff)
Ways to Wellbeing (for Pupils)
Video Interaction Guidance
Seasons4Growth (Training facilitators to support the resilience of children
experiencing loss and change)
Promoting Positive Relationships Team (contact Linda Thom)
Emotional Literacy
Restorative Practice
De-escalation
Promoting Positive Relationships
Early Brain Development
Adolescent Brain Development
Functional Behaviour Analysis and Risk Assessment
The Motivated School
Primary Mental Health Worker Service (contact your liaison PMHW or John Sinclair)
Scottish Mental Health First Aid Training (introductory level MH awareness for all
staff)
Children in Distress training (2nd stage MH training for support staff)
ASSIST (Suicide Prevention Training)
Trauma Informed Practice/Understanding Attachment
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Project based additional interventions
Intervention

Additional Support

Contact

Language/Literacy Development
Improving language skills for
Child/Young Person as a
building block to developing
literacy skills.

Speech and Language Therapy assistant or
Speech and Language Therapist:
Short training, develop videos, have time to
develop/ support resources to sustain
improvement of language learning during
storytelling, songs and rhymes.

Kayrin Murray, PO
AHP

Buy more resources to enable schools to get
started then try and develop their own (propped
stories/visually supported). Linked with library
service and Book bug.
Engagement of parents with
children’s oral language
development and literacy
skills

SALT development of workshops, materials and
support for parents and staff around literacy,
language, vocabulary, phonological awareness.

Kayrin Murray, PO
AHPs

SALT time to allow someone to do more work
around key parts of ‘Words Up’ with staff and
parents.
Further support for Emerging
Literacy

Additional input from EPs, SALTs and Physios.
Consider a Literacy PSA (or Instructor) to
support the targeted interventions

James McTaggart,
EY EP, Kayrin
Murray PO AHPs

Increasing fine motor
skills/language
skills/cognitive development
through a toy library in preschool/early years by
purchasing equipment.

Advice from OT/SALT/Autism Specialist

Dawn Allmond,
Occupational
Therapy Team
Lead

Enhancing the fine motor
skills of Ch/YP to enhance
self-care, independence,
handwriting etc

OTs developing learning (possibly short video
clips) of teachers of underlying reasons and
skills required in self-care and activities of daily
living; to support independence and selfesteem/ wellbeing in learning and assist in
building those skills in school. - e.g. changing for
PE, using cutlery at lunchtime.

Dawn Allmond, OT
Team Lead

Engaging your
pupils/consulting with your
pupils with poor language
skills/EAL/ASN.

Facilitate participation by specific groups
Funding to translate some present resources
into Polish and other key languages to enable
those parents to equally access the info.
Funding to create video resources to support
children with additional needs and their parents.

HI – Sheila
Lundberg
VI – Stuart Brash
EAL – Rhona
Steel
Pre-school ASN Barbara Simons
Travellers – Karen
McMaster
MOD – Morven
Macdiarmid
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Social/Emotional Learning
Roots of Empathydeveloping an understanding
of child developing and
mentoring for P3

ROE Trained Facilitator

Morven
McDiarmid, PPR
Team

Enhancing social, emotional
learning in Children and
Young People

Training and direct emotional coaching for
Ch/YP around understanding brain
development, emotional literacy, emotional
dysregulation – PSA or PPR Instructor.

Linda Thom,
Development
Officer, PPR

Establishing nurture
provision in your school

Staff Training, Equipment Purchase

Linda Thom,
Development
Officer, PPR or
Louise
McClatchey, PEP.

Enhancing the skills in
understanding social,
emotional learning within
your existing staff

Training from Growing2Gether

Linda Thom,
Development
Officer, PPR

Enhancing the skills in
understanding social,
emotional learning with
vulnerable S3/4 pupils

Growing2Gether programme leading to an SVQ
for pupils

Linda Thom,
Development
Officer, PPR

Further Direct Support for
pupils

Additional PSA support may be considered but
this needs to be associated with specific training
as there is NO evidence that additional support
provides enhanced outcomes unless this is
delivered by trained personnel and is within a
clear framework.

ASN Manager

Supporting well-being
through Early Intervention
before MH issues develop.

Additional PMHW time

John Sinclair,
PMHW, Team
Lead

Staff supervision to
support/contain their
emotions

Additional PMHW time

John Sinclair,
PMHW, Team
Lead

Mindfulness Based Stress
Reduction for staff, parents
or pupils

Facilitation by trained practitioners

John Sinclair,
PMHW, Team
Lead

Supporting relationships
between specific parents
and children, at all ages.

Video Interaction Guidance.

Heather Sked,
Area PEP

Additional Vocational
support for pupils in late
secondary who are on PT
Timetables

Enhance options for N2 and N3 or additional
courses. Provide funding for additional teaching
and support staff at the offsite provisions.

ASN Manager
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ASN IT Support
Investment in appropriate
app/software and training in
Assistive Technology
principles

Training from CALL Centre
http://www.callscotland.org.uk/blog/attainmentasn-technology-and-the-pupil-equity-fund/

Alan Stewart,
Coordinator
Assistive
Technology
Support Service

Examples of use of funding include:

Kayrin Murray, PO
AHPs

Healthy Eating
Adding value to existing food
education in schools, as
poor diet impacts directly on
the capacity of children to
learn. Helping ensure food
related learning is coordinated into a whole
school approach to food,
cemented by real food
experiences, to make it
relevant to pupils for whom a
varied and well balanced diet
is not the norm.







Costs incurred starting or improving food
growing initiatives within the school grounds.
Purchase of Basic equipment needed, so
that children in simple food preparation.
Costs incurred providing tasting samples for
pupils.
Extra hours for school cooks to become
more involved in classroom learning.
Extra hours for pupil support staff to lead on
and co-ordinate the above.

General
Undertaking more
systematic research on the
progress/difference you are
making.

EP Research Assistant
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Louise
McClatchey, PEP

Pupil Equity Fund (PEF) - What do you think?
What would help our children make progress?
We would love to know your thoughts. As a family, please share ideas about what supports
you think would help children to achieve and will improve attainment in our school.
What will make a difference for them?

We have been allocated money from the Scottish Government, called Pupil Equity Fund. This money is to help close the
attainment gap and to help our children achieve their best. We are looking for your views on how we do this.
http://www.highlandpcp.org.uk/scottish-government-announce-pupil-equity-funding
http://news.gov.scot/news/pupil-equity-funding

“Fair isn’t everyone getting the same thing. Fair is everyone getting what they need in order to be successful.”
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Appendix 7
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